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Abstract
Empirical studies o f young children’s racial attitudes and identity extend over more
than five decades. The pioneering work of Clark and Clark in the 1930’s involved
the use o f brown and white dolls to study racial preferences, awareness, and identity
o f African American children. On items that were designed to measure racial
preferences and attitudes, most African American children attributed the positive
characteristics to the white doll and the negative characteristics to the darker skinned
doll. The current study investigated the racial identity and attitudes of African
American and Caucasian children. The effects of socio-economic status (SES), as
well as race of respondent upon doll preference were investigated. Results of racial
preference questions were compared to the Clark and Clark (1939) study and the
Hraba and Grant study (1970). While SES turned out to be a non-significant factor,
the present results indicated that across all questions dealing with racial preference,
both African American and Caucasian children tended to attribute more positive
characteristics to the darker skinned doll. This is a significant change from previous
results.
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Introduction
Empirical studies o f young children’s racial attitudes and identity extend over
more than five decades. The pioneering work of Clark and Clark in the 1930’s
involved the use o f brown and white dolls to study the racial preferences, awareness,
and identity o f African American children. On items that were designed to measure
racial preferences and attitudes, most African American children attributed positive
characteristics to the white doll and negative characteristics to the darker skinned doll.
F or example, when asked, "Give me the doll that looks like a bad doll," the African
American child most frequently chose the black doll. Conversely, the same child
would choose the white doll when asked, "Give me the doll that looks like a nice
doll." Although this study is over 50 years old, these findings have been replicated in
many studies o f young children’s attitudes (Greenwald & Oppenheim, 1968; Morland,
1966; Williams & Edwards, 1969).
Interpretation of the above findings has centered around several hypotheses.
One hypothesis is that the African American child, when entering school, already has
a long history of social learning. A child, by the age of 4 or 5, is aware of the social
implications o f group membership. He or she has already learned that group
membership can hold an abasing or enhancing quality, dependent upon whether the
child’s group is of high or low social status. All too often, for the African American
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child, it is an abasing quality (Gregor & McPherson, 1966; Spencer & Horowitz,
1973; Trager & Yarrow, 1952).
Review of Related Literature
Some researchers (Gregor & McPherson, 1966; Johnson, 1966) have indicated
that African American children in desegregated settings tend to be more "outgroup”
oriented than their counterparts in segregated settings. Proponents of this theory
contend that media and societal influences in interracial settings encourage a
preference for "being white."
A second hypothesis, investigated by Judith Porter (1971), states that while
color bias is a socially learned process, it may be affected by a child’s socio-economic
status. In her study, Porter looked at the factors of race, age, sex, and social class of
a child, but she found no significant differences in the children’s responses in relation
to their socio-economic status. However, a more recent investigation (Hare, 1980)
indicated that there was a positive correlation between socio-economic status and self
perception. High SES African American children scored significantly higher than high
SES white children on projective measures of self perception. The factor o f SES was
investigated in the present study.
Some additional studies indicate that the negative self image expressed by
African American children might be changing. A 1973 investigation by Spencer and
Horowitz used a variation of the Clark and Clark study to measure the effects of
behavior modification and self efficacy training on young African American children’s
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racial attitudes in an integrated setting. Initially her results were similar to those of
the Clarks, but she found that after the children took part in a training program that
emphasized racial pride, post test results indicated that African American children
attributed more positive characteristics towards the doll that most closely matched
their own skin color.
A second study by Hraba and Grant (1970), hereinafter referred to as the
"Lincoln study,” also used the method devised by the Clarks to measure the responses
o f African American children in an integrated setting. Their findings showed: (1)
white children, significantly more than African American children, attributed positive
characteristics to the doll of their own race; (2) there were no significant differences
between white and African American children in attributing negative characteristics to
either African American or white dolls; and (3) African American children most often
chose the doll of their own race when asked, "Which doll is a nice color?"
In reviewing a multitude o f studies on this topic, Simon and Alstein (1992)
assert that trends appear to support the hypothesis that racial attitudes, awareness, and
identity are formed at an early age (about 3-4) and that, for most children in the
United States, the desirable color is still white. Preschool and primary grade African
American children attach more positive and attractive qualities to white than they do
black or brown, but important changes are occurring in these attitudes. Both the
Lincoln study and Simon and Alstein (1992) assert that future studies would show that
African American children are proud of their identity.
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The purpose o f the present study was to investigate several factors. One factor
was to investigate to what extent socio-economic status was a determinate in regards
to doll preference. A second factor was to investigate the effects of race upon racial
preference and identification.
An interaction effect was predicted regarding SES. That is, the high SES
African American children were expected to display a higher own race preference,
reflecting the racial pride as predicted by the Lincoln study. Lower SES African
American children were expected to be more likely to display a white preference as
was indicated by the Hare (1980) study. In accordance with this study, high SES
white children were predicted to have a neutral or high own race preference.
The effects of race upon racial preference and identification were investigated
and compared with those reported by Clark and Clark (1939) and the Lincoln study
(1970). It was predicted that African American children would most often chose the
darker skinned dolls as having the positive characteristics. It was also predicted that
white children would most often choose white dolls as having positive characteristics.
However, it was expected the Caucasian children would be somewhat less
ethnocentric in their doll preference than was shown in the Lincoln study (1970).
This effect was predicted by previous research (Hraba & Grant, 1970; Simon &
Alstein, 1992) as well as the present examiner.
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Method
Procedure
The same questions that were in the Clark and Clark (1939) study were used
with slight modifications. The independent variables of socio-economic status and
race o f subject was used. The dependent variable was the subject’s racial preference.
Modifications also included the terms "African American" and "Black" as opposed to
the terms "Negro" and "colored," that were used in the Clarks’ study. Students were
interviewed individually. The questions were as follows:
1.

Give me the doll that you want to play with.

2.

Give me the doll that is a nice doll.

3.

Give me the doll that looks bad.

4.

Give me the doll that is a nice color.

5.

Give me the doll that looks like a white child.

6.

Give me the doll that looks like a black child.

7.

Give me the doll that looks like an African American child.

8.

Giveme the doll that looks like you.

Items 1-4 are intended to measure racial attitudes or preference; items 5-7,
racial awareness; and item 8, racial identity. The experimenter recorded which doll
the child chose. The child indicated his or her choice by either pointing or
verbalizing his or her response. The experimenter made no comment or correction
regarding the subject’s response.
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Previous research has controlled for the race of the experimenter (Hraba &
Grant, 1970; Morland 1966; Spencer & Horowitz, 1973); however, several studies
have indicated that race of the experimenter does not significantly affect the subject’s
choices (Hraba & Grant, 1970; Sattler & Gwynne, 1982; Spencer & Horowitz, 1973).
Therefore, only one experimenter, a white female graduate student, was used.
No further separation by age was made in this experiment because, as shown
by previous research (Simon & Alstein, 1992), responses of children in this age group
do not differ significantly. There were no expected effects for delineation by sex
because, at this age, sex o f subject has been shown to be a non-significant factor
(Simon & Alstein, 1992; Spencer & Horowitz, 1973;).
In the original Clark and Clark (1939) study, African American children had
been classified into two categories by skin color (i.e., light brown and dark brown
versus black). The present study will make no such distinctions as more recent
studies (Hraba & Grant, 1970; Simon & Alstein, 1992) found no significant
differences in racial preference, identity, or racial awareness based on dark or light
brown skin color.
Subjects
Forty-eight African American and white primary grade (grades K-2) children,
half male and half female, were the subjects for this study. The examiner recruited
these children from elementary schools in the Omaha Public School District, and
interviewed them after school or at school, dependent upon school availability and
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parental preference. Ages varied between 5-8 years old. Primary grade children
were chosen for this study because it has been shown that racial attitudes are
developed early in life, yet are most subject to modification at this age (Spencer &
Horowitz, 1973). Also, the stimulus materials (dolls) are more likely to be salient to
the subjects at this age.
Materials
A set of four dolls was used, two African American and two white. All dolls
were dressed in only a diaper and similar in every respect except for skin color. The
dolls were gender neutral "baby" dolls, as was done in the original Clark and Clark
(1939) study and in the Lincoln study. Although some studies have used gender
specific dolls, recent research indicates that sex typed dolls did not significantly
change any participants’ answers to the proposed questions (Simon & Alstein, 1992).
These dolls were commercially available dolls.
Socio-economic status (SES) was assessed using the Hollingshead SocioEconomic Index. This index assigns various occupation titles to either a high,
middle, or low socio-economic status. Parents were asked to indicate their occupation
on the parent permission form. If they chose not to indicate their occupations, or if
the answer they gave was too vague, further information was gathered from school
personnel and cross-checked with the child’s school records. While SES certainly
encompasses more issues than occupation, education or family income, research
(Hollingshead, 1949; Krech, Crutchfield, & Ballachey, 1962; Tyrone, 1955 )
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indicates that there is a strong correlation between socio-economic status and any one
o f the aforementioned factors, including parental occupation.
Parental consent (see Appendix A) and child assent forms (see Appendix B)
were provided for all subjects involved. These forms were required by the
Institutional Review Board (IRB) for the Protection of Human Research Subjects.
Results and Discussion
In looking at this data, it is important to remember the importance of statistical
power. That is, the greater the sample size, the greater the statistical power or
strength o f an analysis. The present study, in comparison to the two previous studies,
has a relatively small sample size. Because of this, it is possible to make some
conclusions regarding data that are statistically different from the previous studies.
However, it may not be appropriate to make conclusions regarding data that is not
statistically significant, because non-significant results could be due only to the small
sample size and not to any changes (or lack there of) in societal attitudes (Cohen,
1977).
Socio-economic Status
An interaction effect was predicted regarding socio-economic status (SES) and
doll preference in relation to a subject’s race. In order to examine this hypothesis,
data were calculated in the following manner. To examine the effect o f socio
economic status on racial preference, by race o f child, a subject was given a score
based on the number of times he or she attributed a positive quality to his or her own
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race doll. For example, an African American child would receive one point each
time he or she would selected the darker skinned doll in response to: "Which doll
would you (a) like to play with the best? (b) think is a nice doll? (c) think is a nice
color? and (d) did not select the darker skinned doll as the doll that looked bad."
Each child would then have a score that would range from 0-4. The higher the score,
the more times the subject would have indicated a preference for his or her own race.
Mean scores for each o f the cells were calculated and are presented in Table 1.

Insert Table 1 about here

In relation to the expected results, the graph in Figure 1 indicates that the data
are somewhat consistent with expected results. The African American children
displayed a high own race preference, as was predicted by the present author and the
Hare (1980) study. Middle and low SES African American children displayed slightly
lower mean scores.

Insert Figure 1 about here

High SES white children displayed a low own race preference (actually much
lower than was predicted). They attributed more positive characteristics toward the
darker skinned dolls than the lighter skinned dolls. Middle and low SES white
children displayed a progressively stronger own race preference.
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To determine if levels of significance existed, an analysis of variance was
calculated, with an alpha level o f .05. While some may take exception to the
assumption that the data generated from the dependent variable are o f a continuous
interval, recent research indicates that as long as the data maintain homogeneity o f
variance, the ANOVA statistic is robust and therefore is appropriate (Cohen & Cohen
1983).
As seen in Table 2, contrary to the present author’s hypothesis, any
differences in regards to socio-economic status were not found to be significant.

Insert Table 2 about here

A 2x2x3 ANOVA was also done to analyze the possibilities o f a gender effect.
However, no significant differences were found.

Insert Table 3 about here

The graph shown in Figure 1 shows disparate mean averages between high
SES white children and high SES African American children. This indicates that,
even though SES and gender differences were not significant, there does seem to be a
difference how these two groups of children respond to the stimuli. The ANOVA in
Table 3 indicates that race is nearly a significant factor, and Table 2 (which has less
factors and therefore more power) does indicate that race is a significant factor. This
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could be interpreted in a variety of ways. One possibility could be that times may be
changing. There is a current trend toward educating children regarding cultural
sensitivity and racial pride. White children appear to be receiving a message of
cultural acceptance, while African American children appear to be expressing a
developing sense o f racial pride. A second interpretation could be that white children
are not so much learning cultural acceptance as they are learning to give politically
correct answers to questions posed by adults. To further explore this possibility, let us
analyze and compare results from the present study with results from previous studies.
Racial Identification
First, let us look at the issue of racial identification. Early research (Criswell,
1937; M oreno, 1934) indicated that racial identification was not a salient issue at the
preschool and early elementary level. However, additional studies (Hraba & Grant,
1970; Simon & Alstein, 1992) indicate that children do identify themselves and others
racially.
Questions 5, 6 and 7 in this study (“ Give me the doll that looks like a white
child, ....looks like a black child,

looks like an African American child”) were

developed by the Clarks to measure knowledge of racial differences. Item 8 ( “Give
me the doll that looks like you”) was designed to measure self identification. Both
the Clark and Clark (1939) study and the Lincoln (1970) study found that there was a
high percentage of correct identification responses. That is, the majority (over 90%)
o f the children (regardless of race) in both previous studies correctly identified the
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white dolls as white and the black dolls as black. The children in the Omaha sample
had comparable results. Eighty-eight percent of the African American children and
100% o f the white children correctly identified the white doll. Ninety-six percent of
the African American children and 100% of the white children correctly identified the
black doll. In regards to item 7 (Give me the doll that looks like an African
American child), only 54% of the African American children and only 79% of the
white children made the correct identification. This could be in part because “African
American” is still a relatively new term and many children seemed unfamiliar with it.
Regarding Item 8 (“Which doll looks like you”), the majority (over 90%) of
the children, regardless o f race, in the Omaha, Lincoln, and Clark and Clark studies
correctly identified themselves with the corresponding doll.
Racial Preference
In order to compare results of the current study with the original Clark and
Clark (1939) study and the Hraba and Grant (1970) replication, percentages of
African American students indicating their doll choice were calculated. Data are
presented in Table 4.
Differences in the choices children made during the Clark and Clark (1939)
study and the present study are interesting. Items 1 and 3 (“Give me the doll you
would most like to play w ith,” and “Give me the doll that looks bad.”) are the only
items where there is a statistical difference that could reflect a change in responding
patterns. That is, in the present study, African American children were much more
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likely to choose to play with their own race doll than were their cohorts in 1939.
They were also more likely to indicate the other race doll as the one that looked bad.
This result could be interpreted in a number of ways. It could be considered a
positive change regarding self perception for African American children, as was
indicated by the Hare (1980) study. The response made by African American
children that the white doll was the one that “looked bad” could also be considered as
negativism towards whites. However, in the Lincoln study, the authors compared
children’s doll choices with the race of their friends. The results indicated that black
children, who without exception, preferred the black dolls, still had friendships with
children who were both black and white. The authors concluded that although
African American children may prefer a doll of their own race when race is the only
cue that differentiates it from other dolls, children may consider other criteria more
important when developing friendships. Thus, for African American children to
indicate that the white doll is the one that “looks bad” when his or her only choices
are a black or white doll, does not necessarily indicate that they are expressing
negativism towards whites.
For items 2 and 4, the African American children in the 1939 study most often
indicated that the nice doll and the doll that was the nice color was the white doll.
There is not a statistical difference between the 1939 responses and the 1994
responses. While this non-significance may appear to be disturbing, it is most likely
the result o f a smaller sample size, and not necessarily an indication of societal values
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or self perception.
In comparing the 1970 Lincoln study and the 1994 Omaha study, there were
no significant differences between how African American children responded to any
of the first four items. Although one must be cautious in interpreting this non
significance, the percentages between the 1970 and 1994 studies are reasonably
similar. It is tempting to interpret this finding as being an indication that things have
not changed a great deal since 1969. However, it must be remembered that the
results o f the 1970 study indicated that African American children had significantly
more positive attitudes towards their own race than in 1939.

Insert Table 4 about here

The data regarding the choices made by the white children were collected
primarily to compare their choices with those made by the whites in the Lincoln
study. This data also serves as a comparison between racial preferences of the
African American children and the white children in the study. Table 4 shows that in
the Lincoln study both African American and white children preferred to play with
the doll o f their own race.
Similarly, on item 4 ( “Give me the doll that is the nice color”) there was no
significant difference in how whites responded in the Lincoln study and in the present
study. W hite children in both of these studies indicated that the white doll was the
“nice color. ” African American children also indicated that their own race doll was

Bias
15
the nice color in both the Lincoln and the present study.
On item 2 (“Give me the doll that is the nice doll”) in the Omaha study, both
white and African American children most frequently chose the darker skinned doll.
This is significantly different from the Lincoln study where both African American
and white children chose their own race doll. On item 3 (Give me the doll that looks
bad) in the Lincoln study, both whites and blacks were more likely to choose the doll
that was not of their own race as the bad doll.
These two items represent a significant change in the responding patterns o f all
race children. Whereas more positive characteristics were previously given to
primarily the white doll, this trend may have reversed itself. Now both race children
are attributing more positive characteristics towards the black doll. While this change
might be interpreted as an indication of reverse racism, such a trend is unlikely. If
reverse racism were an issue, then children would also choose to play with the
preferred race doll as was found in the Clark and Clark (1939) study. However, in
both the Lincoln study and in the Omaha study, children indicated that they would
prefer to play with their own race doll. Additionally, it was noted informally during
this interview process that although the white children indicated many positive
qualities towards the darker skinned doll, during a free play period that sometimes
occurred after the interview, the white children most often picked up and played with
the white doll. Black children picked up and played with the black doll. Therefore,
both data and informal observation contraindicate a trend towards reverse racism.
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Race
When categories were collapsed, there was a significant difference in how
white and African American children responded to the stimuli. African American
children had an average own race preference of 2.6. White children had an average
own race preference o f 1.8. An analysis indicates that across all questions dealing
with racial preferences, African American children tended to attribute positive
characteristics towards their own race doll. Interestingly, white children also
attributed more positive characteristics towards the darker skinned doll. As seen in
Table 2, this is significantly different from previous studies (Gregor & McPherson,
1966; Morland, 1972 ) which found that white children were more likely to prefer
their own race than were African American children.
The changes in children’s responding patterns have been documented both
through chi square analysis (Table 4) and an ANOVA ( Table 2). The present author
will offer possible interpretations. First, sample bias could be an issue. Participants
in the study were interviewed contingent upon parental permission. Therefore,
children of parents who felt strongly opposed to this research could not be included in
this study. It is possible that more liberal parents might allow their children to
participate, while more conservative parents may not. It is possible that there would
be unique qualities in either o f these groups that could influence the results of this
study. However, such a sample bias would most likely be present in any study,
including the Clark and Clark (1939) study and the Lincoln study, where parental
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permission had to be acquired.
A second interpretation could be that there is something displeasing in the
coloration of the white doll that may have affected children’s responses. The
examiner overheard a Caucasian child (who was not a part o f the study, but was
playing with the stimulus materials) say that with summer coming up she thought the
skin tone o f the darker skinned doll looked more fashionable and that the white
skinned doll “looked bad.” This could explain why so many white children (70%)
chose the lighter skinned doll as the doll that “looked bad.” However, one might
expect that this would also affect the question “which doll is the nice color.” No
such relationship was found. There were no significant differences between the
responses on this item in the present study and in the Lincoln study.
The above concern brings to question whether using the doll choice method is
still an appropriate way to measure children’s racial preferences and attitudes.
Children are reported to be more sophisticated than their cohorts in 1939. As
suggested earlier, it is possible that many children were merely giving politically
correct responses. It calls to question whether doll choice corresponds to
interpersonal behavior. However, research as recent as 1992 used this technique in
conjunction with other methods for measuring racial preferences and attitudes. These
researchers found that the current method correlates well with various other projective
techniques, interviews, and Likert scale questionnaires (Simon & Alstein, 1992).
Additional research in relation to this area is recommended. Further investigation on
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how children respond to formal questions regarding doll preference and their actual
play activities would be an interesting extension for future research. Such research
would shed light on the dichotomy regarding “political correctness” versus “cultural
awareness. ”
A fourth interpretation suggests that the data lend support to the indication that
children are becoming more culturally sensitive. Both Hraba and Grant (1970) and
Johnson (1966) suggest that local organizations, schools, and black communities have
been mobilized to disseminate black pride and acceptance of others regardless of race.
The present results could suggest that both African American and white children may
be modeling these attitudes.
The present examiner would like to offer a final interpretation that blends two
o f the previous explanations. Perhaps children are becoming more politically correct
when answering questions posed by adults. But perhaps this political correctness has
occurred because o f an educational system that has allowed children to be more
socially aware. Although political correctness is sometimes deemed equivalent to
merely paying lip service to current social values, research indicates that sometimes
verbal changes lead to behavioral changes (Spencer & Horowitz, 1973). The present
examiner maintains that it is a positive sign that at least some children are willing to
attribute positive characteristics towards other race dolls, and are also able to maintain
friendships across racial lines (Hraba & Grant, 1970). While these changes are far
from universal, it is a sign that the once solid line of “white bias” is beginning to
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crack (Hraba & Grant, 1970; Simon & Alstein, 1992).
Evidence from this study suggests direct application toward the field of school
psychology. Myers (1988) states that the role of the school psychologist is to assist in
identifying the needs o f children, parents, and teachers, and then apply appropriate
scientific knowledge to those needs. The results from the present study hint that the
current social climate may be changing. Whether this change is due to “political
correctness” or a heightened sense of cultural awareness, or both, it is important for
the school psychologist to acknowledge the possibility o f this change. Why? Because
if a child is continually developing within a social system, then a child’s behavior in
school is likely to be a result o f his or her interaction within that system. As changes
occur in education, school psychologists will need to increase and broaden their skills
to encompass the arena o f social systems and social psychology. This will enable us
to better understand and apply appropriate scientific knowledge to the needs of the
students and families we seek to serve.
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Mean Scores Regarding Doll Preference
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4 Black Male
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Table 2
Analysis of Variance
p illiB IB ii!

f-8BS . - \
f.im m A C T io N .
1■
jfeifejfcjvfcR. •sv>\
s. *

SUM OF
;SQUADS/-;,
7.5208
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2.1667
71.1250

DF
1
2
2
42

MEAN
SQUARE
7.5208
0.2500
1.0833
1.6935

F VALUE
4.44
0.15
0.64

:PRQ BA BIlppM
0.0411
0.8632
0.5325
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Table 3
2 x 2 x 3 Analysis o f Variance
SOURCE

; SES

: SUM OF
SQUARES
7.520833
0.500000
0.187500
2.166667
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DF
1
2
2
2

MEAN
SQUARE
7.520833
0.250000
0.187500
1.083333

4.03
0.13
.10
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TAIL
PROBABILITY
0.0524
0.8752
0.7532
0.5651

1.687500
.500000

1
2

1.687500
.250000

.90
.13

0.3482
0.8752

1.500000
67.2500

2
36

.750000
1.86805556

.40

0.6723
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Table 4
A Comparison o f the present results with the Clark and Clark (1939) and Lincoln
(1970) data
Clark
Study
1939
(AfricanAmericans)

§12f%?j§lf;
(African- r
Americans)

< Om aha
. Study
1994
(AfricanAmericans)

White Doil

67 (169)

30 (27)

25 (6)

Black Doll

32 (83)

70 (62)

-0-

White Doll

5 9 (150)

Black Doll

38 (97)

54 (48)

54 (13)

Don’t
Know ;
3.
Looks Bad

-0-

-0-

White Doll

17(42)

BlackDoll
Don’t
Know

Item

Lincolh

x2 '
x2
39-94
39-70 1
(African(African-.
Americans)
Americans)

‘'

Sims
70-94
(AfricanAmericans)

Lincoln

*>
X"
x2;
O m aha > , 70-94
W hites
, W hites

i.

Plav With
83 (59)

66 (16)

7 5 (1 8 )

16 (11)

3 3 (8 )

-0-

-0-

1 CD

-0-

4 6 (4 1 )

4 6 (1 1 )

70 (50)

2 5 (6 )

30 (21)

75 (18)

-0-

-0-

-0-

61 (54)

7 9 (1 9 )

34 (24)

7 0 (1 7 )

59 (1 4 9 )

36 (32)

21 (5)

63 (45)

3 0 (7 )

-0-

3 (3)

-0-

3 (2 )

-0-

White Doll

6 0 (1 5 1 )

31 (28)

46 (11)

48 (34)

5 4 (1 3 )

Black Doll

38 (96)

69 (61)

54 (13)

49 (35)

45 (11)

Don’t
Know

-0-

-0-

-0-

3 (2 )

-0-

Don’t
Know ■
2.
Nice Doll

36.2*

5.7*

43.5*

16.72**

2.02

34.29***

.27

0.0

2.26

3.45

15.3**

*****
9.39

, .4.
Nice Color

N ote.—Data in percentages, N ’s in parentheses.
* p < .02
* * p < .001
*** p < .05

*****

p < .01

23.1*

2.13

1.73

0.16

'
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Appendix A

Un i v e r s i t y of
Nebraska
at O m a h a

C o lle g e of Aris and S c i e n c e s
D epartment of P s y c h o lo g y
O m aha. N eb rask a 68182-0274
(402) 554-2592
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Parental Informed Consent
IRB # 2100-94
Black Children, White Bias
Assessing The Preferences and Attitudes of African American and Caucasian
Children

Dear Parent or Guardian:
I will be conducting a project through your child’s school. Permission to conduct this
project and to contact you has been obtained from the Omaha Public Schools
administration. This project has been designed to look at the racial preferences and
attitudes of young African American and Caucasian children. Research indicates a
trend towards a positive self esteem in our young people.
Your child is eligible to participate in this study because your child is a
Kindergartner, First, or Second Grader in Omaha Public Schools.
This study will take approximately twenty minutes of your child’s time. I will place
before your child a set of four dolls. I will ask your child to hand me the doll that
your child thinks fits the description or characteristic that I state, such as, "Hand me
the nice doll." I will then record your child’s response. This information will allow
me to assess the current identity and attitudes of young people in the Omaha Public
Schools. Your child will be interviewed at school, home, or at daycare depending
upon your preference and the availability of your preferred location.
There is essentially no risk involved in taking part in this project. Some students may
feel uncomfortable answering questions or being observed. Your child will not
receive any direct benefits from participation in this study, but participation may help
to increase knowledge that may benefit others in the future.
The study will be conducted by me (Victoria J. Porter, Master’s level student in
School Psychology from University of Nebraska at Omaha) and supervised by Dr.
Robert Woody (professor at University of Nebraska at Omaha). If you have any
questions about the study or what is expected of your child in the study, you may
contact me at (402) 557-2750.
Any information obtained during this study which could identify your child will be
kept strictly confidential. The information obtained in this study may be published in
scientific journals or presented at scientific meetings, but your child’s identity will be
kept strictly confidential. Cumulative study results are available upon request after
completion of the study, but individuals results are not.
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Your child’s rights as a participant in this study have been explained in the above
paragraphs. If you have any additional questions concerning your child’s rights, you
may contact the University of Nebraska Institutional Review Board (IRB), telephone
(402) 559-6463.
You are free to decide not to enroll your child in this study or to withdraw your child
at any time without adversely affecting their or your relationship with the investigator,
Omaha Public Schools, or the University of Nebraska. Your decision will not result
in any loss of benefits to which your child is otherwise entitled.
Documentation of Informed Consent
You are voluntarily making a decision whether or not to allow your child to
participate in this research study. Your child’s school records may be accessed to
provide verification of your child’s age, sex, race, and socio-economic status.
Your signature certifies that you have decided to allow your child to participate
having read and understood the information presented. You will be given a copy
o f this consent form to keep.

Signature of parent

Date

Occupation of parent
In my judgment the parent/legal guardian is voluntarily and knowingly giving
informed consent and possesses the legal capacity to give informed consent to
participate in this research study.

Signature of investigator

Date

Identification of investigators
Primary Investigator
Victoria J. Porter, School Psychologist Intern

Off: 557-2741

Secondary Investigator
Dr. Robert Woody, Professor at University of

Nebraska at Omaha

Off: 554-2592
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Child Assent Form
IRB # 092-92
Black Child, White Bias
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Assessing The Racial Identity and Attitudes of Young African American and
Caucasian children
1. I w o u ld lik e to invite you to tak e p art in th is study. Y ou are e lig ib le to tak e part
b e c a u s e y o u are a K indergartner, First o r S e c o n d g ra d e r in an O m a h a P ublic School.
2. P le a se talk this over w ith y o u r p aren ts b e fo re you d e c id e w h eth er or not to participate.
Y o u r p a re n ts w ill also be ask ed to give th e ir p erm issio n for you to ta k e part in this
study.
3. I f y o u h a v e any questions a t any tim e , p lea se ask.
4. In th is stu d y w e will try to learn m o re a b o u t the racial identity an d a ttitu d e s o f young
A fric a n A m e ric an and C aucasian ch ild ren .
5. T h is stu d y will take ap p ro x im ately tw en ty m in u tes o f yo u r tim e. I w ill place b efo re
you a set o f fo u r dolls. I will ask you to hand m e th e doll th at you th in k fits the
d e sc rip tio n I state, such as, "H and m e the n ice d o ll
I will then rec o rd y o u r response.
6. T h e in fo rm a tio n o btained from th is stu d y w ill h elp us to b e tte r u n d e rsta n d th e racial
id en tity , a ttitu d e s, and s e lf esteem o f c h ild re n in th e O m a h a P ublic S chool D istrict.

You are making a decision whether or not to be in this study. Signing this form
means that you have decided to participate and have read all that is on this form ..
You and your parents will be given a copy of this assent form to keep.

Signature of Subject

Signature of Investigator

Date

Date

Investigator
Victoria J. Porter, School Psychologist Intern

Off: 557-2741

